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Salas Festival 
One of the most popular festivals in Salas is “el Viso”, 

which is celebrated on the nearest Saturday to August 
15th. The date is very important in this village. 

 
“El Viso” is a mountain near of Salas. In the morning, 

people go up there, where is celebrated a mass in a small 
chapel. Then everybody eats and drinks in the meadow. 
They usually have different dishes such as omelette, pie, 
“bollo de chorizo” etc and the typical drink is cider. People 
sing and dance with a band, which plays the bagpipes and 
drums. The musicians play folk music and they wear 
traditional dresses. 

 
In the afternoon, there is a rally where the old cars 

run as fast as they can. People come here of several 
places. Later, in the village is holded another race but with 
horses. The horsemen has to take a ribbon with a stick 
from the horses. The race is made in a big meadow, where 
also there are a lot of stalls for childs. 

 
At night an important band plays and some people 

dance until the morning. Other people prefer go to the 
pubs and disco, and other persons go to the bed. 

 

Trubia Festival 
This festival is in Trubia in the second weekend 

of July. It is a religious festival in honour of Santa 
Bárbara. She is the patron of the village. 

The verbena is in a square and the events are 
very varied. 

On Friday night a man declares the festival 
officially started. As soon as this happens you can 
see to the Queen of the festival. Then the dance 
starts. 

On Saturday in the afternoon, you can enjoy the 
traditional race down the river Trubia. People 
make their floats. At night the dance starts. 

On Sunday in the morning everybody goes to the 
church and then they go to drink something. At 
night the dance starts again. 

Monday is the most important day of the 
festival. In the afternoon everybody goes to the park 
for eat the typical food of Asturias:  

There, some brass bands to entertain the people. 
Everybody is happy and they dance. You can enjoy 
it. 

Finally, when the dance finishes, everybody 
begins to throw water and immediately after this, 
they dive into the river. 

 

•  Score the text on a scale:  
    Very good–Good–Poor–Very poor 

  (Don’t show anybody your mark.) 

•  Score the text again, but 
this time on a scale on a 
scale from 1–20. 

•  Compare and discuss your 
scores with your colleagues. 
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Banded scales – pros 

•  fast and easy (+ cheap if paying markers) 

•  natural way of reading a text (as a whole) 

•  focuses on writer’s strengths 

•  acceptable reliability (intra- and inter-rater) 

 



2. Impression marking and banded scales 
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Banded scales – cons 

•  holistic scores not easy to interpret 

•  single score = limited diagnostic feedback 

•  scores can correlate to superficial 
characteristics (e.g. length; handwriting) 

•  acceptable reliability (intra- and inter-rater) 
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Appendix 7 — ISE I Task 4 Extended writing rating scale 

Score Task fulfilment 
 ◗ Overall achievement of  
communicative aim

 ◗ Awareness of the writer–reader 
relationship (style and register)

 ◗ Adequacy of topic coverage

Organisation and structure
 ◗ Text organisation, including use of 
paragraphing, beginnings/endings

 ◗ Presentation of ideas and arguments, 
including clarity and coherence of their 
development

 ◗ Consistent use of format to suit the task 
 ◗ Use of signposting 

Language control
 ◗ Range and accuracy of grammar
 ◗ Range and accuracy of lexis
 ◗ Effect of linguistic errors on 
understanding

 ◗ Control of punctuation and spelling

4  ◗ Excellent achievement of the 
communicative aim 

 ◗ Excellent awareness of the writer–
reader relationship 

 ◗ All requirements (ie genre, topic, 
reader, purpose and number of words) 
of the instruction appropriately met  

 ◗ Effective organisation of text (ie 
clear organisation of text with ideas 
sequenced in a linear fashion, the use 
of paragraphs to separate key themes)

 ◗ Very clear presentation and logical 
development of all straightforward 
ideas and arguments

 ◗ Appropriate format throughout the text
 ◗ Effective signposting 

 ◗ Good range of grammatical items 
relating to the task with good level  
of accuracy

 ◗ Good range of lexical items relating to 
the task with good level of accuracy

 ◗ Any errors do not impede understanding
 ◗ Excellent spelling and punctuation

3  ◗ Good achievement of the 
communicative aim (ie important 
messages conveyed) 

 ◗ Good awareness of the writer–reader 
relationship (ie appropriate use of style 
and register throughout the text)

 ◗ Most requirements (ie genre, topic, 
reader, purpose and number of words) 
of the instruction appropriately met  

 ◗ Good organisation of text (eg 
appropriately organised into 
paragraphs, appropriate opening  
and closing) 

 ◗ Clear presentation and logical 
development of most straightforward 
ideas and arguments

 ◗ Appropriate format in most of the text
 ◗ Good signposting (eg appropriate use 
of cohesive devices and topic sentences 
to address a linear sequence)

 ◗ Appropriate range of grammatical 
items relating to the task with good 
level of accuracy (errors may occur 
when handling more complex ideas)

 ◗ Appropriate range of lexical items 
relating to the task with good level 
of accuracy (may contain some 
circumlocutions)

 ◗ Errors occasionally impede 
understanding but the overall  
message is clear

 ◗ Spelling and punctuation good enough 
to be followed (punctuation of simple 
sentences is free from errors)

2  ◗ Acceptable achievement of the 
communicative aim 

 ◗ Some awareness of the writer–reader 
relationship

 ◗ Most requirements (ie genre, topic, 
reader, purpose and number of words) 
of the instruction acceptably met 

 ◗ Acceptable organisation of text (ie 
showed some awareness of the need 
for structure with new ideas introduced 
in new sentences)

 ◗ Presentation and development of most 
straightforward ideas and arguments 
are acceptably clear and logical

 ◗ Appropriate format in general
 ◗ Acceptable signposting (eg some 
appropriate use of cohesive devices 
and topic sentences to address a  
linear sequence)

 ◗ Acceptable level of grammatical 
accuracy and appropriacy relating  
to the task, though range may  
be restricted

 ◗ Acceptable level of lexical accuracy 
and appropriacy relating to the task, 
though range may be restricted

 ◗ Errors sometimes impede understanding
 ◗ Acceptable spelling and punctuation

1  ◗ Poor achievement of the 
communicative aim (ie difficult to 
follow and unconvincing for reader)  

 ◗ Poor awareness of the writer–reader 
relationship 

 ◗ Most requirements (ie genre, topic, 
reader, purpose and number of words) 
of the instruction are NOT met 

 ◗ Very limited or poor text organisation 
which causes the reader difficulties

 ◗ Most ideas and arguments lack 
coherence and do not progress logically

 ◗ Inappropriate format throughout the text
 ◗ Poor signposting (lacks use of simple 
cohesive devices)

 ◗ Inadequate evidence of grammatical 
range and accuracy (may have control 
over the language below the level)

 ◗ Inadequate evidence of lexical range 
and accuracy (may have control over 
the language below the level)

 ◗ Errors frequently impede understanding
 ◗ Poor spelling and punctuation 
throughout

0  ◗ Task not attempted
 ◗ Paper void
 ◗ No performance to evaluate
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Task Fulfilment 
There is good achievement of the 
communicative aim as both parts of the 
question are at least partially addressed.  

There are clear examples of how the 
candidate likes practising English and two 
of these are supported with reasons why 
they help the candidate to improve his/her 
English.  

There is a good awareness of the writer-
reader relationship, shown in the first and 
last sentences, which are targeted at the 
school website audience.  

= 3 
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Organisation and Structure  
The text is organised well into paragraphs, 
although these are a little on the short side 
and sometimes lack supporting detail.  

There is an appropriate opening and 
closing of the article. Ideas are presented 
clearly and logically and it is easy for the 
reader to follow the message.  

Signposting is good despite the wrong 
wording and misuse of the cohesive device 
‘in/on the other hand’.  

= 3 
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Language Control  
There is an appropriate range of grammar 
and lexis that relates to the task although 
there is a slight tendency to overuse the 
present tense.  

The level of accuracy is good but there are 
some errors, eg ‘every time’, ‘make 
debates’ and the wrong form ‘got’. 
However, these errors are non-impeding 
for the most part.  

Spelling and punctuation are generally 
good enough for the message to be 
followed with ease.  

= 3 
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Appendix 7 — ISE I Task 4 Extended writing rating scale 

Score
Task fulfilment  ◗ Overall achievement of  
communicative aim ◗ Awareness of the writer–reader 

relationship (style and register)
 ◗ Adequacy of topic coverage

Organisation and structure
 ◗ Text organisation, including use of 

paragraphing, beginnings/endings
 ◗ Presentation of ideas and arguments, 

including clarity and coherence of their 

development ◗ Consistent use of format to suit the task 

 ◗ Use of signposting 

Language control ◗ Range and accuracy of grammar
 ◗ Range and accuracy of lexis

 ◗ Effect of linguistic errors on 
understanding ◗ Control of punctuation and spelling

4
 ◗ Excellent achievement of the 
communicative aim  ◗ Excellent awareness of the writer–

reader relationship  ◗ All requirements (ie genre, topic, 
reader, purpose and number of words) 

of the instruction appropriately met  

 ◗ Effective organisation of text (ie 
clear organisation of text with ideas 

sequenced in a linear fashion, the use 

of paragraphs to separate key themes)

 ◗ Very clear presentation and logical 

development of all straightforward 

ideas and arguments ◗ Appropriate format throughout the text

 ◗ Effective signposting 

 ◗ Good range of grammatical items 

relating to the task with good level  

of accuracy ◗ Good range of lexical items relating to 

the task with good level of accuracy
 ◗ Any errors do not impede understanding

 ◗ Excellent spelling and punctuation

3 
 ◗ Good achievement of the 
communicative aim (ie important 

messages conveyed)  ◗ Good awareness of the writer–reader 

relationship (ie appropriate use of style 

and register throughout the text)
 ◗ Most requirements (ie genre, topic, 

reader, purpose and number of words) 

of the instruction appropriately met  

 ◗ Good organisation of text (eg 
appropriately organised into 

paragraphs, appropriate opening  

and closing)  ◗ Clear presentation and logical 
development of most straightforward 

ideas and arguments ◗ Appropriate format in most of the text

 ◗ Good signposting (eg appropriate use 

of cohesive devices and topic sentences 

to address a linear sequence)

 ◗ Appropriate range of grammatical 

items relating to the task with good 

level of accuracy (errors may occur 

when handling more complex ideas)

 ◗ Appropriate range of lexical items 

relating to the task with good level 

of accuracy (may contain some 
circumlocutions) ◗ Errors occasionally impede 

understanding but the overall  
message is clear ◗ Spelling and punctuation good enough 

to be followed (punctuation of simple 

sentences is free from errors)

2 
 ◗ Acceptable achievement of the 
communicative aim  ◗ Some awareness of the writer–reader 

relationship ◗ Most requirements (ie genre, topic, 

reader, purpose and number of words) 

of the instruction acceptably met 

 ◗ Acceptable organisation of text (ie 

showed some awareness of the need 

for structure with new ideas introduced 

in new sentences) ◗ Presentation and development of most 

straightforward ideas and arguments 

are acceptably clear and logical
 ◗ Appropriate format in general

 ◗ Acceptable signposting (eg some 
appropriate use of cohesive devices 

and topic sentences to address a  
linear sequence)

 ◗ Acceptable level of grammatical 
accuracy and appropriacy relating  

to the task, though range may  
be restricted ◗ Acceptable level of lexical accuracy 

and appropriacy relating to the task, 

though range may be restricted
 ◗ Errors sometimes impede understanding

 ◗ Acceptable spelling and punctuation

1 
 ◗ Poor achievement of the 
communicative aim (ie difficult to 

follow and unconvincing for reader)  

 ◗ Poor awareness of the writer–reader 

relationship  ◗ Most requirements (ie genre, topic, 

reader, purpose and number of words) 

of the instruction are NOT met 

 ◗ Very limited or poor text organisation 

which causes the reader difficulties
 ◗ Most ideas and arguments lack 
coherence and do not progress logically

 ◗ Inappropriate format throughout the text

 ◗ Poor signposting (lacks use of simple 

cohesive devices)

 ◗ Inadequate evidence of grammatical 

range and accuracy (may have control 

over the language below the level)
 ◗ Inadequate evidence of lexical range 

and accuracy (may have control over 

the language below the level)
 ◗ Errors frequently impede understanding

 ◗ Poor spelling and punctuation 
throughout

0
 ◗ Task not attempted ◗ Paper void ◗ No performance to evaluate

Appendix 7 — ISE I Task 4 Extended writing rating scale

3. Analytic marking and rating scales 

Assessing English language since 1938 

Analytic scales – pros 

•  inexperienced raters can more easily 
apply the criteria in separate scales 

•  provide more detailed diagnostic 
feedback (useful for teaching 
purposes) 

•  less subject to marker bias based on     
one or two aspects of writing alone 

•  higher inter-rater reliability 
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3. Analytic marking and rating scales 

Assessing English language since 1938 

Analytic scales – cons 

•  more time consuming than holistic 

•  raters experienced with a particular 
analytical scale may target their ratings 
in order to ‘fit’ final mark to expectations 

•  can generate significant ‘shrinkage’ 
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Salas Festival One of the most popular festivals in Salas is “el Viso”, 

which is celebrated on the nearest Saturday to August 
15th. The date is very important in this village. 

 
“El Viso” is a mountain near of Salas. In the morning, 

people go up there, where is celebrated a mass in a small 
chapel. Then everybody eats and drinks in the meadow. 
They usually have different dishes such as omelette, pie, 
“bollo de chorizo” etc and the typical drink is cider. People 

sing and dance with a band, which plays the bagpipes and 
drums. The musicians play folk music and they wear 
traditional dresses.  

In the afternoon, there is a rally where the old cars 
run as fast as they can. People come here of several 
places. Later, in the village is holded another race but with 

horses. The horsemen has to take a ribbon with a stick 
from the horses. The race is made in a big meadow, where 

also there are a lot of stalls for childs.  
At night an important band plays and some people 

dance until the morning. Other people prefer go to the 
pubs and disco, and other persons go to the bed. 

 

Trubia Festival This festival is in Trubia in the second weekend 

of July. It is a religious festival in honour of Santa 

Bárbara. She is the patron of the village. 
The verbena is in a square and the events are 

very varied. 
On Friday night a man declares the festival 

officially started. As soon as this happens you can 

see to the Queen of the festival. Then the dance 
starts. 

On Saturday in the afternoon, you can enjoy the 

traditional race down the river Trubia. People 
make their floats. At night the dance starts. 

On Sunday in the morning everybody goes to the 

church and then they go to drink something. At 
night the dance starts again. Monday is the most important day of the 

festival. In the afternoon everybody goes to the park 

for eat the typical food of Asturias:  There, some brass bands to entertain the people. 

Everybody is happy and they dance. You can enjoy 

it. 
Finally, when the dance finishes, everybody 

begins to throw water and immediately after this, 

they dive into the river.  



Rating scales, subjective assessment, and marking output 
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1.  Marking language performance 

2.  Impression marking and 
banded scales 

3.  Analytic marking and rating 
scales 

4.   Responding to writing – the 
teacher's roles 



4. Responding to writing – the teacher's roles 

Assessing English language since 1938 

In Role 1 teachers are no longer trying to improve a 
particular text. Rather they are commenting on the 
learner’s overall performance and strengths and 

weaknesses with the aim of helping them write more 
effectively in the future. This role is undertaken once a 

piece of writing is considered to be ‘finished’.  

Tribble, C. 1996. Writing, Oxford University Press  



4. Responding to writing – the teacher's roles 

Assessing English language since 1938 

In Role 2 teachers have to provide as objective an 
assessment as possible of how well a student can 

write, on the basis of work written within the 
constraints of a formal examination. This assessment 

usually has to be based on explicit criteria and be 
replicable by another trained teacher fulfilling this role. 

Tribble, C. 1996. Writing, Oxford University Press  



4. Responding to writing – the teacher's roles 
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In Role 3 teachers work with learners to make sure that 
the text is as effective as possible in relation to its 

purpose. While working as 2 , teachers see the writing as 
work in progress and help learners to use or extend their 
knowledge of the best way of going about writing the text, 
the language appropriate to the task, the genre in which 
they are writing, and, if necessary, the subject-matter of 

the text. 

Tribble, C. 1996. Writing, Oxford University Press  



4. Responding to writing – the teacher's roles 

Assessing English language since 1938 

 
In Role 4 teachers have the same sorts of responsibilities 

and concerns as any reader. For example, is the text 
interesting? Is it easy to understand? Does it tell us about 
the writer and the writer’s view of the world? Part of our 
responsibility to our students is, therefore, to respond to 
the ideas, feelings, or perceptions that they have tried to 

communicate through their writing. 
. 

Tribble, C. 1996. Writing, Oxford University Press  
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Comment A 
The first two paragraphs 

could be made more 
interesting for the reader 
by adding more detail. 

Comment B 
Wow, I’m jealous, Gonzalo! 
I’d love to be able to play an 
instrument.  Are the rest of 

your family as musical? 

Comment C 
Well organised and mainly 
easy to understand but so 
many language problems 

– grammar and vocab. 

Comment D 
Thank you for sharing this 

experience with me. I found 
the story to be a touching 

piece of writing. 



4. Responding to writing – the teacher’s roles 
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Criteria Guide questions Scoring 

Readability – is the text easy to read throughout? 
– has the use of paragraphs helped to make the 

organisation easy to see while reading? 
– is the text coherent (i.e. are the contents organised   

in a logical way?) 
– is cohesion maintained by the use of connectors? 

0 – 3 

Task 
completion 

– have all the main points been properly covered? 
– is there any content which is not really relevant? 
– is the balance between the different points even? 
– is the style appropriate? 

0 – 3 

Language – is the grammar mainly correct? 
– is the grammar of an appropriate level? 
– is the vocabulary correct (including spelling)? 
– is the vocabulary of an appropriate level? 

0 – 4 
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