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Listening for difference(s) 

1.  Attitudes to accents 

2.  Accommodation skills 

3.  Guided exposure 



1. Exploring attitudes 



1. Exploring attitudes 

1. How many different accents of Spanish can 
you think of? Five? Up to ten? More than 10? 
Make a list. 

2. Which two Spanish accents do you like best? 

3. Which accent do you like least? 



1. Exploring attitudes 
4. Look at the following adjectives.  

educated  competent  authoritative 
friendly  reliable  humorous 
intelligent  hard-working  ambitious 

 
Think about these accents. Which are the three 
adjectives that you associate most with each accent. 

Andalucía, Aragon, Argentina,  
Catalonia, Cuba, Salamanca 
 
5. Share your answers with your colleagues. 
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2. Improving receptive accommodation skills 

Phonological accommodation 

(Jenkins, 2000: 82) 

B  … the bottom of the picture 
there’s mm gley house, 

A  (frowns) 
B  (registers A’s frown) grey and 

small house, it’s very s-old 
A  Yeah, there’s a grey house, 

yeah. 



2. Improving receptive accommodation skills 

Dictation  

… requires great concentration on both segmental 
and suprasegmentals level, it has a definite goal, and 
feedback can be immediate.  

Rimmer 1997: 36 

 

 



2. Improving receptive accommodation skills 

Dictation  

•  leaves a written record of any ‘breakdowns’ in 
communication 

•  the written records allow learners to accurately 
identify listening/pronunciation problem items  

•  allows listeners time to think about context and 
make adjustments to what they thought they heard 
on the basis of what seems reasonable 



2. Improving receptive accommodation skills 

Peer dictation – multilingual classes 

 
Multilingual 
Pair/Group 

Desire to 
communicate 
Convergence on 
common 
pronunciation 

Replacement of 
unintelligible features 
from mother tongue 
by mutually 
intelligible items 

Increased 
international 
intelligibility 



2. Improving receptive accommodation skills 

Peer dictation – monolingual classes 

 Multilingual 
Pair/Group 
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communicate 
Convergence on 
common 
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Replacement of 
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Monolingual 
Pair/Group 

Desire to 
communicate 
Convergence on 
common 
pronunciation 



2. Improving receptive accommodation skills 

Peer dictation – monolingual classes 

 Multilingual 
Pair/Group 

Desire to 
communicate 
Convergence on 
common 
pronunciation 

Replacement of 
unintelligible features 
from mother tongue 
by mutually 
intelligible items 

Increased 
international 
intelligibility 
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Pair/Group 

Desire to 
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Convergence on 
common 
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Reinforcement       
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pronunciation 
features 



2. Improving receptive accommodation skills 

Peer dictation – monolingual classes 

 Multilingual 
Pair/Group 

Desire to 
communicate 
Convergence on 
common 
pronunciation 

Replacement of 
unintelligible features 
from mother tongue 
by mutually 
intelligible items 

Increased 
international 
intelligibility 

Monolingual 
Pair/Group 

Desire to 
communicate 
Convergence on 
common 
pronunciation 

Reinforcement       
of (unintelligible) 
mother-tongue 
pronunciation 
features 

Decreased 
international 
intelligibility 



2. Improving receptive accommodation skills 

Peer dictation – monolingual classes 

 



2. Improving receptive accommodation skills 

Negotiation of meaning 

Lynch, 1996 

•  Indirect negotiation 
– groups, task 
– stop, discuss, go on 
– stop, discuss, go back 
– stop, discuss, seek clarification 



2. Improving receptive accommodation skills 

E  the Queen Elizabeth second 
A  hm?   
E  sorry + I mistook + Queen   

 Elizabeth the second 
A  hmhm    
H  it’s the second    
E  is the largest passenger in   

 the 
H  in the?   
E  in the world 

A  yeah in the 
H  in the? 
J  in the boat? 
E  in the world 
H  in the bar? 
E  world 
J  in the w-o-r-l-d 
 E  in the world yes 
H  oh w-o-r-l-d 
(laughter)  

Negotiation of meaning. Lynch, 1996 



2. Improving receptive accommodation skills 

E  the Queen Elizabeth second 
A  hm? 
E  sorry + I mistook + Queen   

 Elizabeth the second 
A  hmhm   
H  it’s the second    
E  is the largest passenger in   

 the 
H  in the?   



2. Improving receptive accommodation skills 

E  in the world 
A  yeah in the 
H  in the? 
J  in the boat? 
E  in the world 
H  in the bar? 
E  world 
J  in the w-o-r-l-d 
E  in the world yes 
H  oh w-o-r-l-d 
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3. Guided exposure to accents 

Field 2003  

The way we listen (and above all what we find 
intelligible) is very much a product of our previous 
experience as listeners. 

… it is only a matter of time before they accumulate 
enough mental traces of the local phonological system 
to be able to decode what they hear with a fair degree 
of accuracy. 



3. Guided exposure to accents 

Scales, J. 2006 

English language learners could hear, analyze and 
compare key features among a variety of accents. 
Such an approach would address both intelligibility 
and listening comprehension, increasing 
communication flexibility and respect for accent 
diversity. 



3. Guided exposure to accents 

Derwing, T. M., & Munro, M. J. 2011.  
…we exposed one group of students to samples of 
Vietnamese-accented speech on a weekly basis. We 
explained differences in the phonology of Vietnamese 
and English, and we pointed out regularities in 
Vietnamese-accented speech, such as consonant 
cluster reduction and final consonant deletion.  



3. Guided exposure to accents 

 

By the end of the study, the students reported a major 
gain in confidence in interacting with speakers with an 
L2 accent.  

Derwing, T. M., & Munro, M. J. 2011.  



3. Guided exposure to accents 

Hancock 2012.  
You:  What music do you like? 

Brazilian:  Hock and hole. 



3. Guided exposure to accents 

2 Interpret the response 
Can you understand the responses in 1–8? Explain why they 
were written down wrongly – say which vulnerable sound is 
different. 

Example: 1 = vulnerable sound 6 (the speaker doesn't 
pronounce the /h/ in heating and high. 

1.  - Phew, it's hot in here! 
 - Yeah, the eating's on eye. I'll turn it down. 

2.  - Dublin time's two hours behind Moscow, isn't it? 
 - Oh – I taught it was tree… 

Hancock 2012.  



3. Guided exposure to accents 

3 Accent Limericks 
Can you understand these limericks? Underline the 
words that were written down wrongly and say what 
they should be.  
  
1.  I head a good friend called Pet 

 Whose ket set on the met 
 Pet was said 
 When yer clumsy old dead 
 Set on the ket on the met 

Hancock 2012.  
 



3. Guided exposure to accents 



3. Guided exposure to accents 



3. Guided exposure to accents 



3. Guided exposure to accents 



3. Guided exposure to accents 

Using scripted texts 

•  familiarisation with text 

•  listen to 3/4 accents 

•  identify accents (map) 

•  identify ‘odd’ / ‘unexpected’ 



3. Guided exposure to accents 

Focus in a feature 

•  find examples of target feature in 
script 

•  listen to 4/5 accents & comment 
on how each speaker deals with 
target feature 

•  decide which speaker deals best 
with feature 

•  comment on ‘odd’ / ‘unexpected’ 
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